1 We are not now considering the Point Scale, which is constructed on a different principle from the BinetSimon scale. Some of the claims advanced in favor of the Point Scale are amusing, to say the least.
detailed analysis of results must await the accumulation of more extensive data.
The justification for this preliminary discussion of the Stanford Revision should be obvious.
The belief has become very general that an individual's mental capacity can be accurately determined by means of intelligence tests. In practice we have for several years been diagnosing subjects as feebleminded primarily on the basis of their "intelligence age," "years of retardation" or "intelligence quotient," as determined by some form of the Binet-Simon scale.
On the basis of such determinations1 subjects have been committed to institutions, assigned to special schools for mental defectives and diagnosed as incompetents, dependents or irresponsibles.
It is evident, therefore, that if our measuring devices are faulty and our standards wrong, our psychological diagnoses will be wrong or at most only roughly correct. If the standards are too easy, the percentage of mental defectives found will be too small, while if the standards are too difficult, the percentage will be too large. The (1908 or 1911) , due not only to the multiplication of the tests but to the elaborated and rigidly circumscribed conditions under which the tests must be given. The import of this statement can be aptly illustrated from the record of a class of university students, quite equal, we believe, to the average in ability,3 who pursued a course in mental tests during a six-weeks' period. The class met during three one-and-a-half hour periods per week. Practically the whole course was devoted to the study of the Stanford Revision and the mastery of its technique. One child was tested 1 Of course, other relevant data are always considered by the critical workers. 2 Problems of Subnormality, 1917, pp. 46-96. each period before the class by a student by means of this scale. At the conclusion of the examination the mistakes made by the examiner were systematically pointed out by the other members of the class and by the writer. In order to assist the student in the mastery of the testing technique, the writer prepared a "Condensed Guide" of about a dozen typewritten pages. In this Guide all the directions and conditions bearing on the administration of a given test, and the exact phraseology in which it should be presented, were concisely given in one place. Although they possessed "The Measurement of Intelligence," every student in the class preferred to follow the Guide rather than the book when testing the pupils, owing to the convenient, condensed arrangement of the material in the Guide, as compared with the scattered presentation of the directions and the qualifying conditions in the book. In the book one must frequently read through paragraphs or even pages of comments or discussions to discover all the conditions which must be observed in giving a test. The students all agreed that the discursive treatment in the book made it more difficult for the learner to master the technique with the aid of the unabridged text.1
Under these favorable conditions and with these special aids we found that not a single student was proficient in the use of the scale at the end of the course. That is, no one was able to administer all the tests used in the examination of any given subject, in an errorless, free, confident, aggressive manner without the aid of the Guide.2 With the aid of the Guide, most of the errors made toward the close of the course were not very serious, but many of the tests were put too slowly. 
